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One key issue is what to do with a student like Kobe - periodic attendance and unprepared for the science in his current class.  
How is a student like this treated: in large urban schools

Urban impoverished youth like Kobe have a unique often negative experience and issues of power and control with the traditional school culture.  They often score lower on standardized tests and have less or inequitable access to resources and educative opportunities like rigorous programs and classes, qualified teachers, basic equipment and materials. Their identities they develop in their home and community domains are not valued or accepted in the social structure of the school they attempt to participate in. Kobe, like many youth come to school private, distracted, less participative, discouraged, frequently absent, frustrated, and not motivated to achieve. They find it difficult to relate and connect to the academic and behavioral norms which may result in a power stuggle, boredom due to irrelevance, and they self select to drop out to find their place, meaning, and self-esteem in the larger urban culture.  The immediacy of their responsibilities outside of school take priority. 
Teachers may not help the situation by lowering their expectations seeing some students, like Kobe, as being problematic in their classrooms and needing remedial interventions.  They do not consider their students, in a broader perspective, that all of them bring useful knowledge, narratives, worldview, character ( i.e. morals and wisdom), and skills to the school setting but that their students need to conform and get with the program.  
The school facility in order to maintain security and obedience often has a prison like quality and regimen to it which is anathema to anyone let alone young people who seek independence, control, and respect.  Cynically, school becomes for school staff merely a facility for mandated child care to keep students like Kobe of the streets and probable criminal activity with the slight hope they will graduate and potentially become more productive citizens.  
Angela Barton describes the need to change this “deficit model” where impoverished urban youth are viewed as lacking the qualities necessary for success and simplifies that all is required for achievement is effort and ability.  This model does not consider the sociopolitical context that students need to be enculturated into the educational system. Barton calls for a broader, more sophisticated critical perspective on what science literacy means and what is science education that would be more pragmatic, empowering, and postive for urban youth.  Her motto is “science is for all,” and it is always situated within a social context which is equally as important as the practice of science itself.
How is a student like this treated: in a apprenticeship environment.
Apprenticeship learning environment differs appreciably from the traditional school setting in that in practices enculturation of the student into the community of practice such as science education or any other course of study. It not a simple matter of scoring well on achievement or course exams and being obedient but values the learning progression of the novices as they actively and socially participate in the practice of acquiring knowledge and skill.  This is in contrast to traditional teaching of declarative transmission of knowledge to passive recipients without regard to their personal resources and experiences.  The student/novice is valued in regards to their personal knowledge and identity and what unique contribution that can bring as they not only learn how assimilate into the community of practice but how they could eventually bring change and sustain it as well as fully participating core members (masters).  It would potentially give urban students a more authentic cultural context that allows for social interaction (narratives and conversations) and collaborative learning perhaps on par or transcendent then the larger community domain.
Students would be given equitable access to the cultural and material resources so they could, within the limits of their abilities and interest, actively participate in the social and productive practices of their domain of study.  Their respective individual identity would be constantly in flux as they negotiate their sociopolitical position in relation to their teachers, fellow students and the content of the subject.  In apprenticeships as described in our reading so far there is an explicit attempt make visible (transparent) the working relations and processes involved and how it overlaps with other domains or pursuits.
