Robert Fiero SED 690 Leave and Wenger Discussion Post 

How is learning 'situated'? 
Leave and Wenger state learning is ‘situated’ always in some community or culture which entails a sociopolitical environment and historical context. When a person, as student or novice, is engaging in new skill, body of knowledge it will always involve a set of relations with others and their potential differing viewpoints to contend with; conformity or identifying to some degree with language and customs of that community as one moves to becoming a full fledged member if so motivated. 

Many of the relationships are reciprocal, if allowed by the participants, in that all contribute something novel to the social context and learning environment. They see learning as ‘an integral part of generative social practice in the live-in world.’ This forges both the opportunity to reproduce the community and maintain continuity and yet create something novel in the future of the community as the learners displace the pedagogues or the apprentices the masters. 

That is learning is more than cognitive transmission of knowledge or skill but a dynamic and complex negotiated experience or social practice (with conceptual changes thereof) between all both novice and adept; new and veteran alike; etc. The authors use several diverse examples of apprenticeships to help define ‘situated learning’ as an “organized opportunity to learn with a relationship to a ‘master’ (enfranchised member-to put it in social science jargon).” 

Situated implies that the students (apprentice, novice, new-comer, etc.) is learning by doing (active) in a established social environment, not passively observing, imitating, memorizing, the content of the knowledge or practice of the community they seek membership in. The authors further distinguish between the didactic community of the conventional instruction with trade apprenticeship environment. 

The subheading of the book is "legitimate peripheral participation". What is LPP and how is it relevant to our classes? 

The authors expertly define the three aspects of LPP with all three crucial to intent to change the analytical viewpoint or understanding on learning and the pedagogical environment and to explore the concrete set of relations manifest in them. They see students (all kinds and intents) seeking full membership in a community of practice and they first enter as naïve novices with a fresh peripheral (at first) perspective on the community they hope to become a part of and actively participate with all the rewards and responsibilities it entails. With LPP the focus is on learning and the learner’s perspective not on teaching or pedagogical strategy so much. 

The legitimate aspect of LPP refers to apprentices (students or new potential members) having an authentic opportunity or access to become full members of a community (of practice) and in a centripetal arc ( I like to think of it as a spiral) or progression become more adept at the practice. This requires acceptance on the part established authorities (old-timers and more advanced newcomers) to let the newcomers develop/construct knowledgeable skilled cultural identities in practice and to reproduce that community as they replace the old-timers and inevitably transform their respective community of practice. Greater participation requires greater effort and responsibility which parallels science education pedagogy of scaffolding inquiry –based teaching approach fairly well. 

In LPP engagement or participation is very prominent in that learning is more than observational or imitative in nature but participative in a natural progression of greater freedom and responsibility for handling tasks and information to produce a product and attain a goal. It is student/novice centric in this way as the masters/teachers mediate this gradual movement to mastery by providing exemplars (demonstrating the skills, processes, forms of communication, products, etc.) and involving their acolytes. Do this effectively the authors point out the need for transparency of the social milieu of the practice community. That is the masters should make visible the working relations and processes involved. Similar to how science teachers attempt to demystify the process and community of science and how it overlaps with other communities or pursuits.

